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Overall Understanding Goals 

To understand: 

•  the similarities and differences between formative and summative assessment 

•  how formative assessment can promote learning and achievement via feedback 

•  why and how to involve students in their own assessment 

•  how to identify and/or create high quality rubrics 

•  … your understanding goal for yourself 



Take a Moment to Wonder 

Your Questions 



Summative versus  
Formative Assessment 



The Dual Purposes of Assessment 

A balanced assessment system serves the purposes of learning and  
the purposes of accountability.  



Uses for Summative  
and Formative Assessment 
FORMATIVE 

“How am I doing?” 
•  Happens while student work is in 

progress—before, during and 
after a lesson or unit 

•  Provides feedback on the quality 
of learning and work 

•  Students can make 
improvements and revisions 

For	
  people	
  inside	
  the	
  classroom	
  

SUMMATIVE 

“How did I do?” 
•  Happens when student work is 

completed 
•  Evaluates the quality of their 

learning and work 
•  Students are rarely able to 

improve or revise 

For	
  people	
  outside	
  the	
  classroom	
  



Take a Moment to Reflect 

•  Think of an assessment strategy you currently use 

•  Locate it on the Assessment Spectrum 

•  What makes your strategy formative or summative, or both? 



Focus on Formative Assessment 
Because it promotes learning 



Assessment is a  
Moment of Learning 

My six-word philosophy of assessment 



A Definition of Formative Assessment 

Formative assessment is any process of gathering and using  

evidence of student learning to:  

•  adapt instruction to meet students’ needs 
•  support students in making adjustments to their own approaches to 

learning, and to their work 



Formative Assessment from the 
Student’s Perspective 

“How can I use assessment not merely to 
gauge student learning but also to help 

students to learn more?” 



Formative Assessment from the 
Student’s Perspective 

“How can I use this feedback to 
improve my own learning?” 

 



Three Key Questions 

1.  Where are we/am I going? 

2.  Where are we/am I now? 

3.  How can we/I close the gap? 



Examples of Formative Assessment 

•  Traffic lights: Or thumbs up/sideways/down  

•  KWLs: “What I know, what I want to know, what I learned” 

•  Exit slips 

•  Rubrics, when used formatively 

•  Self-assessment 

•  Peer feedback 

•  Even traditional tests can be used formatively 



My Promise to You 

If you incorporate formative assessment for learning (not just summative 
assessment of learning) into your classroom practices… 

•   your students will learn more; 

•   understand more deeply; 

•   perform better; 

•   and yes, even get better grades and test scores. 



My Promise to You 

A content-free demonstration of the power of formative assessment with  

a live audience of arts specialists 



Applause 



Where Are We Going?  
Applause Rubric 



Where Are We Now?  
How Can We Close the Gap?  

Peer Feedback 

•   What did your neighbor do well according to the rubric? 

•   How could s/he improve? 



Applause Rubric 



Applause 
Closing	
  the	
  Gap:	
  Revision	
  



What Just Happened? 

•  Reflect on what made the applause better 

•  What created the change? 

Forma6ve	
  assessment	
  in	
  a	
  nutshell!	
  



Qualities of Formative Assessment   

Formative assessment promotes as well as documents learning by: 

1.  Revealing what counts: Where am I going? 

2.  Providing feedback from self, peer, teacher, others: Where am I now? 

3.  Providing opportunities for revision and improvement: Closing the gap 

4.  Motivating learners: Giving a darn 



The Mantra 

1.  Share what counts: clear criteria 

2.  Provide feedback: from self, peers, teacher 

3.  Provide opportunities for revision 



Assessment as a Moment 
of Learning 



What’s Clear? What’s Unclear? 

•  Which of your questions from the beginning of this session have been 
addressed? 

•  Which have not? 

•  Turn and talk with a neighbor about what is clear and what is unclear 



Recommended Readings for Part Two 
Andrade, H., Buff, C., Terry, J., Erano, M., & Paolino, S. (2009). Assessment-driven 
improvements in middle school students’ writing. Middle School Journal, 40(4), 4-12. 
 
Andrade, H., Hefferen, J., & Palma, M. (2014). Formative assessment in the visual arts. 
Art Education Journal, 67(1), 34-40. 
 
Andrade, H., & Lui, A., Palma, M., & Hefferen, J. (2015). Formative assessment in dance 
education. Journal of Dance Education, 15, 1–13. 
 
Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. (2004). Working inside the 
black box: Assessment for learning in the classroom. Phi Delta Kappan, 86(1), 9-21. 
 
Chen, F., Andrade, H., Hefferen, J., & Palma, M. (2015). Formative assessment in 
theater education: An application to practice. Drama Research, 6(1), 1-21. 
 
Valle, C., Andrade, H., Palma, M., & Hefferen, J. (in press). Applications of peer and self-
assessment in music education. Music Educators’ Journal. 



A Bit of Research  
on Formative Assessment 

Chapter 2 



Understanding Goals 

To understand: 

•  research has shown that formative assessment can promote learning and 
achievement when implemented well 

•  effective implementation involves  

–  clarifying	
  criteria	
  for	
  performance,	
  and	
  

–  ensuring	
  that	
  students	
  receive	
  useful,	
  @mely	
  feedback	
  that	
  is…	
  	
  

–  followed	
  by	
  opportuni@es	
  to	
  revise	
  and	
  improve	
  upon	
  their	
  work	
  	
  



Take a Moment to Reflect 

•  What do you predict the research shows in terms of the power of formative 
assessment?  

–  Do you think it has a small, medium, or large effect on student learning? 



Research on Formative Assessment 

Five reviews of the research on formative assessment synthesized a total of more 

than 4,000 research studies undertaken during the last 40 years. “The conclusion was 

clear: When implemented well, formative assessment can effectively double the 

speed of student learning” (Wiliam, 2007/2008, p. 36). 

 



Assessment as Feedback 

•  “If pupils are given only marks or grades, they do not benefit…” 

•  Feedback improves learning when it gives each pupil specific guidance on 

strengths and weaknesses. 

•  Feedback should give each pupil: 

–  guidance on how to improve 

–  opportunity to work on the improvement 

 
Black & William, 1998 



The Feedback “Pyramid” 

Project Zero, 2000 



Research on Formative Assessment 

A study by Black et al. (2004) involved 19 teachers in using formative 
assessment methods: 

•  questioning and wait time 

•  narrative feedback rather than grading 

•  peer and self-assessment 

•  formative use of summative tests 



Research on Formative Assessment 

The results from the study 

“The average effect size was around 0.3 standard deviations. Such improvements, 
produced across a school, would raise a school in the lower quartile of the national 
performance tables to well above average” (p. 11). 



Research on Formative Assessment 

•  Formative assessment produces greater increases in student 
achievement and is cheaper than reducing class sizes and increasing 
teachers’ content knowledge 
 
National Council of Teachers of Mathematics, 2007 



Research on Formative Assessment 

•  Formative assessment that occurs within and between instructional 
units (medium-cycle assessment) as well as within and between lessons 
(short-cycle assessment) has been shown to improve students’ 
achievement 

–  Formative assessment across marking periods, quarters, semesters, 
or years (intervals of four weeks to one year) has not been shown to 
approve students’ achievement. 
 

National Council of Teachers of Mathematics, 2007 



Research on Formative Assessment 

•  A review by Bennett (2011) suggests that the typical effects of formative 
assessment are small but positive 

•  Positive results have been demonstrated across grade levels and content areas 

•  Why? Because assessment became a moment of learning via feedback 



Research on Formative Assessment 

•  In classrooms where medium- and short-cycle formative assessment was used, 
teachers reported greater professional satisfaction and increased student 
engagement in learning. 

National Council of Teachers of Mathematics, 2007 

 



Research on Formative Assessment 

•  In classrooms where medium- and short-cycle formative assessment was 
used, teachers reported greater professional satisfaction and increased 
student engagement in learning 

•  Danielson Framework for Teaching: one main difference between the effective 
and highly effective performance levels is that the effective levels 
demonstrate teacher-directed success, while highly effective levels exhibit 
student-directed success 



Connections to  
Danielson Framework 
For Teaching 

Chapter 3 



Understanding Goals 

To understand: 

•  research has shown that formative assessment can promote learning and 
achievement when implemented well 

•  the ways in which formative assessment can make your practice meet the 
standards of the distinguished levels of performance 



Domain 1: Planning and Preparation 

Component 1a: Demonstrating Knowledge of Content and Pedagogy 

•  Indicators include: 

–  Feedback to students that furthers learning 



Domain 1: Planning and Preparation 

Component 1e: Designing Coherent Instruction 
•  Activities that represent high level thinking 
•  Use of varied resources 
•  Thoughtfully planned learning groups 



Domain 2: Classroom Environment 

Component 2a: Creating an Environment of Respect and Rapport 

Indicators include: 

•  Respectful talk, active listening and turn-taking 

•  Politeness and encouragement 

•  Fairness 



Domain 3: Instruction 

Component 3b: Using Questioning and Discussion Techniques 

Indicators include: 

•  Effective use of student responses and ideas 

•  Discussion, with the teacher stepping out of the central, mediating role 

•  High levels of student participation in discussion 



Domain 3: Instruction 

Component 3c: Engaging Students in Learning 

Indicators include: 

•  Student enthusiasm, interest, thinking, problem-solving, etc. 

•  Learning tasks that require high-level student thinking and are aligned with lesson 
objectives  

•  Students highly motivated to work on all tasks and are persistent even when the 
tasks are challenging  

•  Students actively “working,” rather than watching while their teacher “works”  



Domain 3: Instruction 

Component 3d: Using Assessment in Instruction 

Indicators include: 

•  Teacher paying close attention to evidence of student understanding  

•  Teacher posing specifically created questions to elicit evidence of student 
understanding  

•  Teacher circulating to monitor student learning and to offer feedback  

•  Students assessing their own (and each others’) work against established criteria  



Connections to Your Own Practice 

•  Identify at least three places in your own practice where the Danielson 
components are already apparent 

•  Identify a particular class, and note at least two new ways in which your 
assessment practices can more explicitly reflect the Danielson components 



Recommended Reading 

Goodrich Andrade, Heidi. "Using Rubrics to Promote Thinking and Learning." 
Educational Writing, vol. 57 no. 5 (2000): 13-18.  

http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/
Using-Rubrics-to-Promote-Thinking-and-Learning.aspx 

 



Assessment as a Moment of 
Learning: Criteria, Feedback, 
and Revision 
 

Chapter 4 



1.  Share what counts: clear criteria 

2.  Provide feedback: from self, peers, teacher 

3.  Provide opportunities for revision 

The Mantra 



Understanding Goals 

To understand: 

•  the key components of student-centered formative assessment: 

–  clear criteria 

–  useful, timely feedback 

–  opportunities to revise and improve 

•  how checklists and rubrics can communicate criteria 



Student Involvement in Formative 
Assessment: The Process 
1.  An assignment is handed out and explained. 

2.  The teacher and students co-create criteria for the assignment.  

3.  Students create first attempts/drafts. 

4.  Peer feedback according to the criteria.  

5.  Revision by students 

6.  Self-assessment according to the criteria. 

7.  Revision by students 

8.  Teacher feedback, if possible, then revision. 

9.  Teacher grades student work using the same criteria. 



Historical Fiction Essay Rubric 



Clear Criteria 

Sharing the criteria for a task with students can: 

•  clarify the goals of the task 

•  teach them about the standards of the discipline 

Criteria must be: 

•  grounded in the discipline 

•  clearly articulated 

•  appropriate for grade level 

•  task-specific 



Sharing Criteria 

•  Checklists 

•  Rubrics 

•  Interpretive dance? 



Checklists Communicate Criteria 



Mina Hartong’s Third Grade Theater 

How was my rehearsal today? 

            I followed in my script, waited for my part, and listened for my CUE. 

            I held onto my script and didn’t drop it.  

            I didn’t cover my face with my script. 

            My voice was loud enough to be heard by the audience. 

            My words were clear enough to be understood by the audience. 

            I used body movement, facial expression, and voice that was appropriate for my part. 

            I worked with my team to improve my acting. 

            I used the whole stage and found empty spots.  



Michelle Turner’s 1st Grade 
Keyboard Checklist 





Application to Your Practice 

List at least two assignments that lend themselves to the use of a checklist. 

1.    

2.    

How could a checklist provide clear expectations to student learning and goal 
setting, as well as your planning for instruction?  



Rubrics Communicate Criteria 



Ana Fragoso’s Fifth Grade Rubric for 
the José Limón Circle Dance Study 



Other Ways to Communicate Criteria 

Smoke signals, interpretive dance; what else? 



Crafting Effective Rubrics:  
What Is and Is Not a Rubric? 
 

Chapter 5 



Understanding Goals 

To understand: 

•  the defining characteristics of a rubric 

–  criteria 

–  descriptive levels of quality 

•  how these characteristics enable students to use rubrics to support learning 

and achievement 



Ron Sopyla’s 2nd Grade  
Monologue Performance Rubric 

Yes Yes, but No, but No

Character The actor has created a 
believable character whose 
objectives and needs  
are clearly defined. The 
actor is actively pursuing 
the objective.

The actor has created a 
believable character, but the 
objectives and needs are 
not clearly defined.

The character is not 
believable, but there is 
evidence of character 
development.  
The character’s objectives 
and needs are not clear.

The actor has not created  
a character.

Speaking/Voice The actor’s voice is clear 
and always audible.
The actor’s voice is used 
expressively to show the full 
range of what the character 
is feeling and doing.

The actor’s voice is clear 
and audible, but does not 
express the full range of 
emotion of the character.

The actor’s voice is not 
always clear or audible, 
but the actor does express 
a limited range of the 
character’s feelings.

The actor’s voice is in 
neither clear nor audible 
and does not show what the 
character is feeling or doing.

Body Language The actor’s body language is 
appropriate to the character 
and the character’s 
emotional state.

The actor’s body language is 
appropriate to the character 
but either exceeds or falls 
short of the character’s 
emotional state.

The actor’s body language 
is not appropriate to 
the character, but s/he 
attempts to portray the 
character’s emotional state.

The actor’s body language 
is not appropriate to 
the character nor to the 
character’s emotional state.



Elementary Oral Reading Rubric  

Student Oral Reader  
•  stumbles over some words 
•  mispronounces some words 
•  repeats some words 
•  does not always stop at periods 
•  has little expression 

 

Confident Oral Reader  
•  pronounces words correctly 
•  self-corrects 
•  uses phrasing that shows 

understanding  of story 
•  reads with expression 

Professional Oral Reader 
•  pronounces words correctly 
•  does not make mistakes 
•  uses phrasing that shows 

understanding of story 
•  uses phrasing that helps create mood 

of story 
•  has great expression 



Third and Fourth Grade  
Writing Rubric 
1.  I have a complete topic sentence. 

  5     4     3      2     1 
2.  My supporting sentences go along with my  

topic sentence. 
 5     4     3      2     1 

3.  I added extra support sentences to give  
more detail. 

 5     4     3      2     1 
4.  All of my sentences have the proper punctuation. 

 5     4     3      2     1 
5.   I have corrected all spelling mistakes. 

 5     4     3      2     1 
6.  My paragraph makes sense and sticks to one topic. 

 5     4     3      2     1 
7.   I use appropriate grammar. 

 5     4     3      2     1 

5 =  Excellent effort! 
4 =  Nice job, but one element is missing. 
3 =  OK, but are you sure you checked carefully? 
2 =  You should check carefully with a buddy again. 
1  =  You need to review your pre-writing ideas with the teacher.      



Holistic vs. Analytic Rubrics 



Holistic Discussion Rubric 
Level 6 

Takes appropriate but unique positions; poses unusual and interesting questions; 
makes relevant and unusually insightful comments; frequently uses accurate and 
unusual factual information to support a point; frequently draws others into 
discussion; always recognizes relevancy, irrelevancy and contradictions in own 
statements and those of others; frequently makes insightful analogies; frequently 
asks creative clarifying questions or otherwise moves discussion forward. 

 
Level 5 

Takes appropriate and interesting positions; poses effective questions; makes 
relevant and insightful comments; frequently uses accurate and interesting factual 
information to support a point; frequently draws others into discussion; frequently 
recognizes relevancy, irrelevancy and contradictions in own statements and those of 
others; frequently makes interesting analogies; frequently asks effective clarifying 
questions or otherwise moves discussion forward. 



Level 4 

Takes appropriate positions; poses effective questions; makes relevant but 
predictable comments; uses accurate but predictable factual information to support a 
point; draws others into discussion; recognizes relevancy, irrelevancy and 
contradictions in own statements and those of others; makes predictable analogies; 
asks effective clarifying questions or otherwise moves discussion forward. 

 
Level 3 

Takes positions; poses questions; makes some relevant comments; makes occasional 
irrelevant comments; uses factual information to support a point; draws others into 
discussion; occasionally recognizes relevancy, irrelevancy and contradictions in own 
statements and those of others; occasionally makes analogies; evidences lapses in 
attention or tends to monopolize; occasionally asks clarifying questions or otherwise 
moves discussion forward; occasionally interrupts or delivers mild personal attacks. 



Level 2 

Seldom takes positions or poses questions; makes few relevant comments; makes 
occasional irrelevant comments; seldom uses factual information to support a point; 
seldom draws others into discussion; seldom recognizes relevancy, irrelevancy and 
contradictions in own statements and those of others; seldom makes analogies; often 
evidences lapses in attention or tends to monopolize; seldom asks clarifying 
questions or otherwise moves discussion forward; occasionally distracts, interrupts 
or delivers personal attacks. 

 
Level 1 

Evidences lapses in attention or tends to monopolize; makes occasional irrelevant 
comments; distracts or interrupts others; delivers personal attacks. 



Holistic Discussion Rubric 
Level 6 

Takes appropriate but unique positions; poses unusual and interesting questions; 
makes relevant and unusually insightful comments; frequently uses accurate and 
unusual factual information to support a point; frequently draws others into 
discussion; always recognizes relevancy, irrelevancy and contradictions in own 
statements and those of others; frequently makes insightful analogies; frequently 
asks creative clarifying questions or otherwise moves discussion forward. 

 
Level 1 

Evidences lapses in attention or tends to monopolize; makes occasional irrelevant 
comments; distracts or interrupts others; delivers personal attacks. 



Holistic Discussion Rubric 
Level 6 

Takes appropriate but unique positions; poses unusual and interesting questions; 
makes relevant and unusually insightful comments; frequently uses accurate and 
unusual factual information to support a point; frequently draws others into 
discussion; always recognizes relevancy, irrelevancy and contradictions in own 
statements and those of others; frequently makes insightful analogies; frequently 
asks creative clarifying questions or otherwise moves discussion forward. 

 
Level 5 

Takes appropriate and interesting positions; poses effective questions; makes 
relevant and insightful comments; frequently uses accurate and interesting factual 
information to support a point; frequently draws others into discussion; frequently 
recognizes relevancy, irrelevancy and contradictions in own statements and those of 
others; frequently makes interesting analogies; frequently asks effective clarifying 
questions or otherwise moves discussion forward. 



Level 4 

Takes appropriate positions; poses effective questions; makes relevant but 
predictable comments; uses accurate but predictable factual information to support a 
point; draws others into discussion; recognizes relevancy, irrelevancy and 
contradictions in own statements and those of others; makes predictable analogies; 
asks effective clarifying questions or otherwise moves discussion forward. 

 
Level 3 

Takes positions; poses questions; makes some relevant comments; makes occasional 
irrelevant comments; uses factual information to support a point; draws others into 
discussion; occasionally recognizes relevancy, irrelevancy and contradictions in own 
statements and those of others; occasionally makes analogies; evidences lapses in 
attention or tends to monopolize; occasionally asks clarifying questions or otherwise 
moves discussion forward; occasionally interrupts or delivers mild personal attacks. 

 



Level 2 

Seldom takes positions or poses questions; makes few relevant comments; makes 
occasional irrelevant comments; seldom uses factual information to support a point; 
seldom draws others into discussion; seldom recognizes relevancy, irrelevancy and 
contradictions in own statements and those of others; seldom makes analogies; often 
evidences lapses in attention or tends to monopolize; seldom asks clarifying 
questions or otherwise moves discussion forward; occasionally distracts, interrupts 
or delivers personal attacks. 

 
Level 1 

Evidences lapses in attention or tends to monopolize; makes occasional irrelevant 
comments; distracts or interrupts others; delivers personal attacks. 



Analytic  Discussion Rubric 



Generic vs. Task-Specific Rubrics 



Generic State Scoring Rubric  
for Writing 

Content and 
Analysis

•  Contains a clear, 
compelling claim. 

•  Claim demonstrates 
insightful comprehension 
and valid, precise 
inferences. 

•  Overall analysis follows 
logically from the text. 

• Contains a clear claim. 

•  Claim demonstrates 
sufficient comprehension 
and valid basic inferences. 

•  Overall analysis follows 
logically from the text.

•  Contains a claim, but it is 
not fully articulated. 

•  Claim demonstrates basic 
literal comprehension  
and significant  
mis-interpretation. 

•  Major points of textual 
analysis are missing  
or irrelevant to  
accomplish purpose. 

•  Contains a minimal claim 
that is not beyond correct 
literal repetition.

•  Minimal inferential 
analysis serving no clear 
purpose. 



Luisa Cruz’s – High School Rubric 
For Writing a Listening Response 

Writing a  
listening  
response

I’m becoming 
an expert!

I’m getting 
good at this...

I still need 
some help

I need a lot of 
help

Mood 
(variety and level of
vocabulary)

I’m describing many 
changes in mood and 
using a variety of 
college-ready words.

I’m describing more than 
one mood and using 
at least one college-
ready word (not happy, 
but ecstatic, content, 
optimistic, etc.).

My mood words are 
simple (like happy/sad 
and/or I can only use 
one in my response.).

I’m not including any 
mood words or I’m 
confused about what a 
mood word is. 

Supported ideas and 
opinions

I’m describing multiple 
musical elements to 
support my opinions. 

(“The music reminds 
me of a chase because 
I hear an accelerando of 
quick rhythms, and the 
flutes have high scales 
racing up.”)

I give solid musical 
evidence to support my 
opinions.

(“The middle section 
sounds dark and gloomy 
because the brass play 
deep notes.”)

My evidence is vague. 

(“The beginning sounds 
heroic because of the 
instruments.”)

My ideas are 
unsupported or the 
details don’t match my 
opinions.

(“The music sounds 
scary.“ Or, “The music is 
gentle and fortissimo.”)



Persuasive Essay Rubric  
(excerpt; grades 6-8) 



Why Analytic Rubrics for  
Classroom Use? 
•  They are relatively easy to explain and use. 

•  They support learning by making learning targets and standards clear. 

•  They help students become thoughtful judges of the quality of their own and  
others’ work. 

•  They reduce the amount of time teachers spend evaluating student work while also… 

•  …providing students with more informative feedback about strengths and areas in  
need of improvement. 

•  Can accommodate heterogeneous groupings. 



Application to Your Practice   

List at least two assignments that lend themselves to the use of a rubric. 

1.    

2.    

Design a student learning objective and select 1-2 criteria that demonstrate student 

mastery.  

1.    

2.    



What Makes a Good  
Rubric Good?  

Chapter 6 



Understanding Goals 

To understand that effective rubrics: 

•  are grounded in standards-based learning goals for the assignment  

•  describe rather than evaluate student work and learning 

•  guide revision and improvement 

To understand that good rubrics are made, not born 



Maja Wilson on Rubrics 

“… rubrics can hurt kids and replace professional decision making with an  

inauthentic pigeonholing that stamps standardization onto a notably nonstandard 

process [writing]”  

(Wilson, 2006 ‘back board’). 



Sue Brookhart on Rubrics 

“The genius of rubrics is that they are descriptive and not evaluative. Of course rubrics 

can be used to evaluate, but the operating principle is you match the performance to 

the description rather than ‘judge’ it”  

(Adapted from Brookhart, 2013). 



Sue Brookhart, cont’d… 

“Rubrics give structure to observations… and avert the rush to judgment that can occur 

in classroom evaluation situations.  Instead of judging the performance, the rubric 

describes the performance. The resulting judgment of quality from a rubric therefore 

also contains within it a description of performance that can be used for feedback and 

teaching. This is different from a judgment of quality from a score or grade arrived at 

without a rubric. Judgments without descriptions stop the action in a classroom.” 



Take Time to Reflect 

•  What strikes you about Brookhart’s perspective on rubrics? 

•  How does it address the concern about standardization raised by Wilson? 



Pigeonholing vs. Describing 

•  Wilson worries about pigeonholing. 

•  Brookhart advocates standards-based description. 



Criteria for Good Rubrics 

The rubric’s criteria are: 

•  Appropriate: Each criterion is related to a learning goal. The criteria answer the 
question, “What characteristics of student work would provide evidence of 
student learning?” 

•  Observable: Each criterion describes a quality of student work that can be seen 
or heard. 

•  Distinct: Each criterion identifies a separate aspect of the learning outcomes the 
task is intended to teach and assess. 

•  Complete: Taken together, the criteria comprehensively describe the learning 
goals the task is intended to assess. 

Adapted from Brookhart, 2013 

 



Appropriate Criteria 

Criterion from a Rubric for a Collage Project 

•  Before: “Uses 3 kinds of paper”  

•  After: “Paper choices enhance textural and expressive subject of collage” 





You Get What You Assess 
~ Lauren Resnick 



Criteria for Good Rubrics 

•  The rubric’s levels of quality are: 

-  Descriptive: Student work is described, not counted. 

-  Clear: Students and teachers can understand what the descriptions mean. 

-  Cover the whole range: Student work is described from one extreme to the 
other for each criterion. 

-  Distinctions b/w levels: The descriptions are different enough from level to 
level to categorize work unambiguously (within reason).  

-  Parallel: The descriptions at each level describe different qualities for the same 
aspects of student work.  

Adapted from Brookhart, 2013 

 



Descriptive Performance Rubric 



Dance Performance 



Criteria for Good Rubrics 

The rubric’s levels of quality are: 

•  Descriptive: Student work is described, not counted. 

•  Clear: Students and teachers can understand what the descriptions mean. 

•  Cover the whole range: Student work is described from one extreme to the other 
for each criterion. 

•  Distinctions b/w levels: The descriptions are different enough from level to level 
to categorize work unambiguously (within reason).  

•  Parallel: The descriptions at each level describe different qualities for the same 
aspects of student work.  

Adapted from Brookhart, 2013 

 



Orchestra Project 

 4 3 2 1

Quality of 
Composition 

The created musical loops 
used were excellent and 
worked together to create 
a complete music piece; the 
music flowed together. 

The created musical loops 
used were very good, and 
for the most part, the music 
flowed together most of  
the time. 

The created musical loops 
used were average; when 
put together, the music loops 
that were used were just o.k. 

The created musical loops 
used were just o.k.; when put 
together, the music loops 
that were used  
did not create very 
interesting music. 

Use of Movie 
Audio Clips 

The audio clips have a solid 
basic framework. This is then 
embellished and refined to 
create more interest. 

The audio clips have a solid 
basic framework. This is then 
embellished and refined to 
create  
some interest. 

The audio clips have a basic 
framework. Audio clips are 
not embellished and refined 
to create more interest. 

The audio clips have no basic 
framework. Audio clips are 
not embellished and create 
little interest. 

Form 
[Not parallel 
and undefined 
levels]

The form of the piece 
produces a balance between 
the audio clips  
and musical tracks, unity 
and variety, contrast  
and connection. 

The form of the piece 
produces a balance between 
the audio clips  
and musical tracks, unity 
and variety, contrast  
and connection. 

The form of the piece 
produces a balance between 
the audio clips  
and musical tracks, unity 
and variety.

The form of the piece 
produces a balance between 
the audio clips  
and musical tracks. 



Recommended Reading 

Brookhart, S. M. How to Create and Use Rubrics for Formative Assessment and Grading. 

Alexandria, VA: Association for Supervision & Curriculum Development, 2013 



Sometimes you don’t need a 
rubric at all. 

Rubrics may not always be appropriate. 
Checklists may suffice. 



Second Grade Rehearsal Checklists 
(Tina Montalvo) 

Did I…. 

_________	
  know my lines? 

_________  stay in character? 

 

What will I work on next? 



What Makes a Good Rubric GREAT? 

Clearly Articulated Criteria PLUS Guidance for Revision 



Patricia Applegate’s Movement 
Quality Checklist 
All of you have created 8 count patterns depicting everyday movements that you do in your tribe.  
Everybody can count the beat and remember the patterns. Now let's see if we can make it even better! 
Your group will look at the checklist and choose 1 criterion you want to focus on to make your dance 
clearer to the audience and more exciting to watch. 

Will your group:  

_____exaggerate the movements? Try to fully extend your arms and explore taking larger steps to expand 
your movements.  

_____show the rhythm of the drum beats in your body? Try to accent the rhythm with a strong body 
action or even add some vocal sound or body percussion.  

_____demonstrate high energy? Try to jump higher or add your whole body into the movements. 

_____use different levels in your dance? Try to change levels in your movement: if you were up high, try to 
do some moves down low.   

_____move in a variety of directions? Try to use all the space around you. If you went forward and back, 
why not try going diagonal or sideways, too?  



Maria Comba’s Fourth Grade  
Melody Rubric 

I’ve GOT it! AH-HA… I’m  
almost there!

I’m getting  
better!

I need some  
 help please.

Drawing the 
Contour

I got it! Not only can I draw the 
contour, but I can add details so it 
starts to look like a melody on the 
staff.

Ah-ha! I CAN draw the contour 
correctly. Now I’m working on 
notating some details so it can 
start to look like a melody line on 
a staff.

I can draw the contour when it 
moves in one direction only. Now 
I’m working on “listening for 
movement” in contours that move 
in different directions. 

Now I’m working on “listening 
for movement.” I’m always asking 
myself if the music sounds like it’s 
moving up the stairs  
or down the stairs. 

Notating 
(Writing) the 
Melody 

I can notate the melody when 
given the starting pitch. I used 
“listening for movement,” melodic 
directions, and solfege  
to help me.

I can use the starting pitch and 
“melodic directions” to help me 
figure out the idea of the melody. 
Now I’m working on writing notes 
closer to their actual pitch. Using 
melodic directions and solfege will 
help.

I can notate the direction of 
the contour by using “melodic 
directions” but cannot place them 
on the staff as of yet. Now I’m 
working on using the starting 
pitch to help me place notes on 
the staff.

Now I am working on “listening 
for movement” and matching it 
up with melodic directions. I will 
always follow  picture  
cues with my finger to see  
if they match. 

Singing the Melody I can sing the melody line when 
given the starting pitch. I used 
melodic directions and solfege  
to help me.

I can sing the melody line moving 
in the right direction, but the 
pitches are not accurate. Now I’m 
working on being more accurate 
with each individual pitch. 

I can sing the contour but cannot 
match individual notes. Now I’m 
working on using solfege to help 
me sing the correct pitch.  

Now I’m working on making sure 
that my voice is going in the right 
direction. I’m listening, tracing 
contours, and echoing. 

The sentence that starts with "Now, I'm working on..." is your GOAL. 



Meghan Phadke’s Third Grade 
Recorder Self-Assessment 



Application to Your Practice 

Consider a rubric you use or have seen: How can it imply or even explicitly scaffold 

revision and improvement like the rubrics we just saw? 



The Evolution of a Rubric 

Karen Beckhardt’s Story of a Commitment to  
Formative Assessment 













What’s Clear? 
What’s Unclear? 
Jot down some notes, then turn and talk to a neighbor. 



Crafting Effective Rubrics:   
Co-Creating Criteria with Students 

Chapter 7 



Understanding Goals 

To understand: 

•  the value of involving students in generating the criteria for assignments 

•  how to productively and efficiently co-create criteria with students 

•  how to write descriptive rubrics 



Co-Creating Criteria with Students 

1.  Review the learning goals 

2.  Look at sample work (student and/or professionally produced work) 

3.  List criteria for excellent work 

4.  Describe gradations of quality, from excellent to poor 

5.  Hand out rubric; practice using it on sample work 

6.  Assign work and have students create first drafts 

7.  Self- and/or peer assessment using the rubric  

8.  Revision 

9.  Teacher assessment using rubric 

10.  Revision, if possible 

11.  Revise rubric and adapt for a new assignment 



Co-Creating Criteria with Students 

•  Review the learning goals. 

•  The criteria must align to the learning goals, not to the task–e.g., “Uses 3 kinds of 

paper” versus “Paper choices enhance textural/expressive subject of collage” 



Rubrics are not about the requirements 
for the assignment, nor about  
counting things.  
“A very seductive, but poor, use for rubrics is to codify the directions for an assignment 

into a chart that lists the features of the task (e.g., ‘cover page’) and the number and/or 

kind of required elements for each feature. Students then comply with the rubrics to 

earn points. This is a grade-focused, not learning-focused, way to use rubrics. I say that 

it’s seductive because it works, in the short run, to produce compliant students who 

complete their assignments for the purpose of getting the grade they want.” 

Adapted from Brookhart, 2013 

 



You Get What You Assess 
~ Lauren Resnick 



Focus Criteria on Learning Goals 

What characteristics of student work give evidence of student learning of the 

knowledge and/or skills you aim to teach? 



The Importance of Learning Goals: 
What Do You Want Students to Learn? 



Criteria Related to High-level 
Thinking 
•  Asks questions 

•  Takes risks 

•  Restates the problem 

•  Supports opinions with evidence 

•  Generates alternatives 

•  Recognizes more than one point of view 

•  Describes patterns 

•  Predicts consequences 

•  Generalizes to a rule 

•  Reflects on process and product 

•  Establishes need for information 

•  Identifies issues to be resolved 

•  Estimates 

•  Compares and contrasts 

•  Lists pros and cons 

•  Applies knowledge 



A Bit of Self-Assessment 

Think about rubrics you have used or seen. 
Do they focus on your learning goals? 

•  If so, take a bow! 

•  If not, how can they be revised?  



Co-Creating Criteria with Students 

1.  Review the learning goals 

2.  Look at sample work (student and/or professionally produced work) 

3.  List criteria for excellent work 

4.  Describe gradations of quality, from excellent to poor 

5.  Hand out rubric; practice using it on sample work 

6.  Assign work and have students create first drafts 

7.  Self- and/or peer assessment using the rubric  

8.  Revision 

9.  Teacher assessment using rubric 

10.  Revision, if possible 

11.  Revise rubric and adapt for a new assignment 
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Gradation Rubric 
 IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 
 

3 

2 1 



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

4 
 
Positive: 
•  It has a cast shadow. 
•  It has gradation on the bottom. 
•  It has a light source. 
•  It goes from light to dark very clearly. 
•  Light colors blend in with dark. 
•  The way the artist colored the car showed where the light source was coming from. 

 
Negative: 
•  It has an outline. 
•  Cast shadow is too dark, doesn’t go from light to dark, doesn’t have enough gradation. 
•  Some body parts are outlined. 
•  Cast shadow is really straight. 



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

3 
 
Positive: 
•  It has shine marks. 
•  Artist shows good use of dark and light values. 
•  The picture shows gradual shades in the car. 
•  He used light values which helped the car the way he used the shadows. 

 
Negative: 
•  Needs more gradual value. 
•  Gives wheels lighter gradation or darker shade. 
•  The direction of the light is not perfectly directed. 
•  The artists basically outlined the car.   
•  He had more dark values than light values.   
•  The wheels were too light.  



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

2 
 
Positive: 

•  There is gradation on the bottom of the door. 
 
Negative: 

•  The car is outlined. 
•  There is no shadow. 
•  It’s not shaded from light to dark. 
•  There are no details. 
•  The windows have no shine marks. 
•  The wheels do not look 3-D. 



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

1 
 
Positive: 

•  The rims are shaded darkly. 

•  The car looks 3-D. 
 
Negative: 

•  The gradation starts wrong. 

•  The wheels are too little. 

•  Some spots are not well shaded. 

•  The shadow is not shaded correctly. 



Co-creating a Rubric:  
Brainstorming Criteria 
•  What makes a good workshop good? 

•  Recall the qualities of a good workshop in your minds…. 



Brainstorming Criteria 

Add slides to scaffold brainstorming, then chunk criteria? 



(Co-)Creating a Rubric 

Writing Levels of Quality 









The Yes/Yes but/No but/No Approach 
to Writing Levels 
Criterion 1 

•  Yes, … 
•  Yes but, …. 
•  No but, … 
•  No, … 

 
Criterion 2 

•  Yes, … 
•  Yes but, …. 
•  No but, … 
•  No, … 



Maria Comba’s Fourth Grade  
Melody Rubric 

I’ve GOT it! AH-HA… I’m  
almost there!

I’m getting  
better!

I need some  
 help please.

Drawing the 
Contour

I got it! Not only can I draw the 
contour, but I can add details so it 
starts to look like a melody on the 
staff.

Ah-ha! I CAN draw the contour 
correctly. Now I’m working on 
notating some details so it can 
start to look like a melody line on 
a staff.

I can draw the contour when it 
moves in one direction only. Now 
I’m working on “listening for 
movement” in contours that move 
in different directions. 

Now I’m working on “listening 
for movement.” I’m always asking 
myself if the music sounds like it’s 
moving up the stairs  
or down the stairs. 

Notating 
(Writing) the 
Melody 

I can notate the melody when 
given the starting pitch. I used 
“listening for movement,” melodic 
directions, and solfege  
to help me.

I can use the starting pitch and 
“melodic directions” to help me 
figure out the idea of the melody. 
Now I’m working on writing notes 
closer to their actual pitch. Using 
melodic directions and solfege will 
help.

I can notate the direction of 
the contour by using “melodic 
directions” but cannot place them 
on the staff as of yet. Now I’m 
working on using the starting 
pitch to help me place notes on 
the staff.

Now I am working on “listening 
for movement” and matching it 
up with melodic directions. I will 
always follow  picture  
cues with my finger to see  
if they match. 

Singing the Melody I can sing the melody line when 
given the starting pitch. I used 
melodic directions and solfege  
to help me.

I can sing the melody line moving 
in the right direction, but the 
pitches are not accurate. Now I’m 
working on being more accurate 
with each individual pitch. 

I can sing the contour but cannot 
match individual notes. Now I’m 
working on using solfege to help 
me sing the correct pitch.  

Now I’m working on making sure 
that my voice is going in the right 
direction. I’m listening, tracing 
contours, and echoing. 

The sentence that starts with "Now, I'm working on..." is your GOAL. 



Descriptive Performance Rubric 



Describe the Qualities of  
Student Work 
Don’t do this: 



Or this: 



Avoid Counting 
 
My State Poster 



If  You Must Count, Consider Using a 
Checklist Instead of a Rubric 
My state poster  

                         has six facts. 

                         has a picture related to each fact. 

                         is neat. 

                         uses correct grammar. 

 

Student knowledge of the content can be assessed using a quiz. 

Adapted from Brookhart, 2013 

 

 



A Bit of Self-Assessment 

Think about rubrics you have written or used. 

Do they count things rather than describe evidence of learning? 

•  If so, please revise. 

•  If not, please whistle a tune or tap a dance. 



Don’t Frown, Scowl or Cry in a Rubric 

You think I’m kidding? 









Important Tips 

•  Use the Yes-but technique conceptually (if you find it helpful), but avoid using it  
literally by writing it into your rubrics. 

•  Consider using Maria Comba’s “Now I’m working on” technique literally.  

•  Describe, describe, describe. 



One-Minute Paper 

•  What was the most important point or argument made during this session? 

•  What question remains uppermost in your mind now? 



Feedback and Revision:  
Peer Assessment 

Chapter 8 



Understanding Goals 

To understand: 

•  that students can be useful sources of feedback for each other, under the right 

conditions 

•  the right conditions for peer feedback: 

–  clear criteria 

–  a constructive process of critique 

–  time for revision 

 



1.  Share what counts: clear criteria 

2.  Provide Feedback: self, peers, teacher 

3.  Allow for revision 

Mantra 



Common Misconceptions About Self- 
and Peer Assessment 
•  Student self-assessment is pointless because they just give themselves A’s. 

•  Peer assessment is useless because students will just stroke their friends and bash 

their enemies. 

•  Self- or peer-generated feedback is a waste of time because students won’t revise 

their work anyway. 



“One Big Happy” 



Formative Conceptions of Peer and Self-
assessment 
•  Feedback for students from students 



“What guarantee do we have that critique will steer youth down the right path? ...  At 
its worst, cannot critique devolve into something like a focus group, where every 
artistic decision passes through a consensus-generating process that ultimately 
compromises idiosyncratic approaches and brave departures of imagination? 

The simple answer to these questions is yes. Critique can be misguiding, whether 
young people are alone in critique or formulating judgments with adults. The same 
can be said, of course, when adults are engaging in their own joint creative pursuits. 
When scholars edit anthologies, or submit articles to refereed journals, or coteach 
classes, or plan conferences, it is always the case that joint assessment might 
ultimately steer individuals and groups in ill-fated directions or yield disparate and 
contradictory recommendations. And yet as young people learn to negotiate episodes 
of joint assessment, they develop habits and strategies for judging the quality of their 
own and their peers’ work. They need practice in the exercise of judgment if they are 
to realize that they need not rely exclusively on an outside authority with the absolute 
power to evaluate their performances even if ultimately, other people’s assessments 
matter deeply to them and help determine the fate of their work.”  
 
(Soep, 2006, p.766-767) 

 



Peer Assessment 

•  A rich and readily available source of feedback—under the right conditions 

•  How to avoid having students “stroke their friends and bash their enemies.” 



What Are the Three Key Characteristics 
of Effective Peer Assessment? 
•  Take a minute to jot down ideas on your own. 

•  Turn and talk to a neighbor: Generate a list of three. 

•  Join with another pair: Generate a list of three. 

•  Write your three on chart paper, being as concise as possible. 

•  Hold up your chart paper for all to see. 

– What similarities do you see in your lists? 



My Key Characteristics of Effective 
Peer Assessment 
•  Clear criteria 

•  A constructive process of critique 

•  Time to revise 





1.  Clarify: Ideas in the work may not seem clear or some information may be missing. 

Clarifying by asking questions about unclear points or absent ideas before 

feedback is given is crucial. This step helps people gather relevant information 

before informed feedback can be given.  

 

2.  Value: Expressing appreciation for the ideas is fundamental to the process of 

constructive feedback. Valuing builds a supportive culture of understanding and 

helps people to identify strengths in their work they might not have recognized 

otherwise. Stressing the positive points of the work, noting strengths, and offering 

honest compliments sets a supportive tone during a feedback session. 



If it makes any difference, they spelled POSITIVE wrong! 



3.  Concerns: This step is the time to raise concerns–not as derisive accusations or 

abrasive criticisms, but as honest thoughts and concerns. ‘Have you 

considered . . .?’, ‘What I wonder about is . . .’, ‘Perhaps you have thought about this, 

but . . .’ are all ways of framing concerns in non-threatening ways. 

4.  Suggest: Giving suggestions for solving the problems identified during the 

Concerns step can help a learner use the feedback to make improvements. There is 

no guarantee that the learner will use the suggestions, nor need there be one. 

Suggestions are just that–suggestions–not mandates. 



1.  Ask questions of clarification. 

2.  Comment on what you value about the work. 

3.  Relay your concerns about the work. 

4.  Make concrete suggestions for improving the work.  

Giving Constructive Feedback 





Jason Rondinelli and Emily Maddy: 
Seventh Grade Visual Art 
•  Self-portraits  

•  Peer assessment: Students gave each other feedback on their value scales using an 

assessment sheet and words from a word bank: value, warm and cool colors, 

neutrals, saturation.  





Reblended the area on the forehead and cheek. Began to lighten the value 
of one side of the nose to improve the illusion of volume.  



The blending rubric and feedback had a direct impact on the 
quality of student work. 



 Peer Assessment in Practice 

•  Jason Rondinelli and Emily Maddy’s 7th grade students 
•  Brooklyn, NY 
•  Task: an essay about art 
•  http://www.studentsatthecenter.org/resources/student-centered-assessment-

video-suite 

Artful Learning Communities: Assessing Learning in the Arts, funded by a USDOE PDAE 
(Professional Development for Arts Educators) grant, the NYC Department of Education 
(District 20), and ArtsConnection. 



Formative Assessment via Peer 
Assessment 

•  The teacher is not—should not be—the only source of feedback in the classroom.  

•  Under the right conditions, students can be useful sources of feedback for each other. 



What’s Clear? 
What’s Unclear? 



Application to your practice 
Identify one or two opportunities to have 
students peer assess in your curriculum. 



Feedback and Revision:  
Self-Assessment 

Chapter 9 



Student Self-Assessment 

More powerful than you might expect—under the right conditions 



The Mantra 

•  Share what counts: clear criteria 

•  Provide feedback: self, peers, teacher 

•  Allow for revision 



Understanding Goals 

To understand: 

•  that students can be useful sources of feedback for each other, under the right 

conditions 

•  the right conditions for peer feedback: 

–  clear criteria 

–  a constructive process of critique 

–  time of revision 

–  anonymity? 

 



A Definition of Self-Assessment 

•  Self-assessment is not a matter of determining one’s own grade. 

•  It is a process of formative assessment during which students reflect on the 

quality of their work and their learning, judge the degree to which they reflect 

the standards for it, identify strengths and weaknesses, and revise. 

•  Or, criteria-referenced feedback for oneself from oneself. 



This is not  
criteria-referenced 
self-assessment 



What Are the Three Key Characteristics 
of Effective Self-Assessment? 

•  Take a minute to jot down ideas on your own. 

•  Turn and talk to a neighbor: Generate a list of three. 

•  Join with another pair: Generate a list of three. 

•  Write your three on chart paper, being as concise as possible. 

•  Hold up your chart paper for all to see. 

–  What similarities do you see? 



My Three Key Characteristics of 
Effective Self-Assessment 

•  Clearly articulated criteria 

•  Constructive reflection on strengths, weaknesses, and possible improvements 

•  Time for revision before getting teacher feedback 

•  Anonymity? 



Ensemble Rehearsal Critique  
(Arts PROPEL, 1992) 

Critique 

Write your critique of the ensemble performance specifying: 

•  LOCATION (where you performed particularly well or need to improve).  

•  MUSICAL DIMENSIONS (such as rhythm, intonation, tone, balance, articulation, phrasing, 
interpretation, etc.) 

•  Using words such as “because,” be sure to mention any links between your own or your 
section’s performance and the ensemble as a whole. 

      
Revision 

Also include remarks concerning REVISIONS OR PRACTICING STRATEGIES for yourself or the 
ensemble. Be sure to include the main problem, in terms of its dimension and location, that 
you or the ensemble should practice before or during the next rehearsal. 

 



Persuasive Essay Rubric  
(excerpt; grades 6-8) 

Criteria 4 3 2 1

Ideas & Content The paper clearly states an 
opinion and gives 3 clear, 
detailed reasons in support 
of it. Opposing views are 
addressed.

An opinion is given. One 
reason may be unclear or 
lack detail. Opposing views 
are mentioned.

An opinion is given. The 
reasons given tend to be 
weak or inaccurate. May get 
off topic.

The opinion and support for 
it is buried, confused and/or 
unclear.

Organization The paper has an interesting 
beginning, developed 
middle and satisfying 
conclusion in an order that 
makes sense. Paragraphs 
are indented, have topic and 
closing sentences, and main 
ideas.

The paper has a beginning, 
middle and end in an 
order that makes sense. 
Paragraphs are indented; 
some have topic and closing 
sentences.

The paper has an attempt 
at a beginning &/or ending. 
Some ideas may seem out 
of order. Some problems 
with paragraphs.

There is no real beginning 
or ending. The ideas seem 
loosely strung together. No 
paragraph formatting.

Voice & Tone ....



Grades 5-7, N = 162

Estimated Marginal Means of Essay Total Score
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Female

Comparison
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28.00
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Grades 3-4, N = 116

Estimated marginal means of total essay scores by condition and gender
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m
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Gender
Male

Female

Comparison

30.00

27.00

28.00

29.00

24.00
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26.00
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100

Comparison

50
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N =



Results of Rubric-Referenced 
Self-Assessment by Criteria 

•  The treatment was associated with higher scores on all criteria—including 

Ideas and Voice—except Conventions, which was not self-assessed 

•  This finding undermines critiques of rubric use that claim it promotes weak 

writing by focusing only on the most quantifiable and least important 

qualities of writing 
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Gradation Rubric 
 IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 
 

3 

2 1 



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

4 
 
Positive: 
•  It has a cast shadow. 
•  It has gradation on the bottom. 
•  It has a light source. 
•  It goes from light to dark very clearly. 
•  Light colors blend in with dark. 
•  The way the artist colored the car showed where the light source was coming from. 

 
Negative: 
•  It has an outline. 
•  Cast shadow is too dark, doesn’t go from light to dark, doesn’t have enough gradation. 
•  Some body parts are outlined. 
•  Cast shadow is really straight. 



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

3 
 
Positive: 
•  It has shine marks. 
•  Artist shows good use of dark and light values. 
•  The picture shows gradual shades in the car. 
•  He used light values which helped the car because of the way he used the shadows. 

 
Negative: 
•  Needs more gradual value. 
•  Gives wheels lighter gradation or darker shade. 
•  The direction of the light is not perfectly directed. 
•  The artists basically outlined the car.   
•  He had more dark values than light values.   
•  The wheels were too light.  



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

2 
 
Positive: 

•  There is gradation on the bottom of the door. 
 
Negative: 

•  The car is outlined. 
•  There is no shadow. 
•  It’s not shaded from light to dark. 
•  There are no details. 
•  The windows have no shine marks. 
•  The wheels do not look 3-D. 



Visual Arts Drawing Unit 
Gradation: Student-Generated Rubric 
IS 223–K: 7th Grade, Jason Rondonelli & Emily Maddy 

1 
 
Positive: 

•  The rims are shaded darkly. 

•  The car looks 3-D. 
 
Negative: 

•  The gradation starts wrong. 

•  The wheels are too little. 

•  Some spots are not well shaded. 

•  The shadow is not shaded correctly. 



Self-Assessment: 

Turn to a clean page in your sketchbook and answer the following questions in 
complete sentences: 
 
1.  Based on the gradation rubric, what is the rubric level of your first car? What 

will you do to improve the gradation of your car? 

2.  What rubric level is your second car? What will you do to improve the gradation 
of this car?  



Self-Assessment in Practice 

•  Jason Rondinelli and Emily Maddy’s 7th grade students 

•  Brooklyn, NY 

•  Task: an essay about art 

•  http://vimeo.com/diginovations/review/69644396/0f23e584bb 

Artful Learning Communities: Assessing Learning in the Arts, funded by a USDOE PDAE 
(Professional Development for Arts Educators) grant, the NYC Department of Education 
(District 20), and ArtsConnection. 



Self-Portrait:  
Self-Assessment Angela Fremont PS 69-K 



An example from a 5th grade music class 
P.S. 150: T. Kunin & R. Mcternan 

This Land is Your Land: Self-assessment 
	
  
Directions: 
How accurate was your performance? 
Assess your own performance using the 
self-assessment rubric. 
 
 
 

	
  
	
  
Criteria must be: 

•  grounded in the discipline 
•  clearly articulated 
•  appropriate for grade level 
•  task-specific 

Next steps if you gave yourself a 2 or a 3: Your 
performance wasn't perfect, but you were able to 
play some or most pitches and rhythms correctly. 
 
Directions: What practice strategies will you use to 
improve your performance? Check the box to the 
left of all strategies you will use. 
 
Strategy	
  (or	
  strategies)	
  I	
  will	
  use	
  to	
  improve	
  my	
  
performance:	
  
 
q  I will speak the rhythm  
q  I will clap the rhythm  
q  I will speak the note names  
q  I will finger the notes in ‘chin rest’ position  
q  Add-a-note (forward or backward)  
q  Looping  

Accuracy I played 
every pitch 
and rhythm 
correctly

I played 
most 
pitches and 
rhythms 
correctly

I played 
some 
pitches and 
rhythms 
correctly

I don’t think 
I played any 
pitches or 
rhythms 
correctly









Application to Your Practice 

List at least two assignments that lend themselves to the use of a checklist. 

1.    

2.    

How can a checklist provide clear expectations to student learning and goal 
setting, as well as to your planning for instruction?  



Revision 

•  The Whoops Board 



What’s Clear? 
What’s Unclear? 
Turn and talk…. 



Applications to your practice 
Identify one or two opportunities to have 

students peer assess…. 



Other Formative Assessment 
Tools that Work and Assessing 
Your Learning 
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Understanding Goals 

To understand: 

•  that formative assessments can provide useful information about student 

learning to teachers as well as to students 

•  that formative assessments can be very quick and informal but still guide 

adjustments to instruction 

•  how your own learning about formative assessment has progressed during 

this series 



A Non-Exhaustive List of Other Types  
of Formative Assessment 
•  Students’ questions: vote early and often 
•  Rubric analysis 
•  Running records 
•  Exit slips 
•  Hand signals: Traffic lights, fingers, thumbs, etc. 
•  What’s clear? What’s unclear? 
•  One-minute papers 
•  Technology 
 



Students’ Questions 

1.    

2.     

3. 

4. 

5. 

6. 

7. 

8. 

9.  



Rubric Analysis 

•  Rubrics as instructional illuminators (Popham, 2009) 

•  How to use rubrics to see how your students are doing and how you can adjust 

instruction to promote learning 







Exit Slips 

Exit slips involve students in writing responses to questions the teacher poses at 
the end of class. Exit slips: 1) help students reflect on what they have learned; 
and 2) give teachers information about what they have learned. For example, an 
exit slip might say: 
 
•  Write three words with the long ‘o’ sound. 
•  Why are the North and South Poles so cold? 
•  Explain why Canada is not considered a melting pot. 
•  Draw a quick diagram that shows perspective. 
•  What is 15/5? 



Hand Signals 

•  Traffic lights: Green, Yellow, Red 

–  Green = I know this 

–  Yellow = I may know this or I partially know this 

–  Red = I don’t know this 

•  Fist of Five: Using 1, 2, 3, 4, or 5 fingers held up with 1 meaning “I need a lot of help” 

and 5 meaning “I really get this.”  

•  Thumbs 

 



Thumbs up/middle/down 

How familiar are you with formative assessment? 

Very familiar 

Somewhat familiar 

Unfamiliar 



What’s Clear? 
What’s Unclear? 
Think time, then cold calls 



One-Minute Paper 

•  What was the most important point or argument made during this session? 

•  What question remains uppermost in your mind now? 

	
  
Angelo, T. & Cross, P. Classroom Assessment Techniques. San Francisco, CA: Jossey-Bass, 1993. 



Technology Example 

•  Teacher Mr. Galante and Teaching Artist Mr. Drye worked with 
Explain Everything with their H.S. Music Class 

•  Please watch for: 
–  how the teacher and students use technology to monitor 

progress towards mastery 
–  how they used rubrics to scaffold peer and self-assessment 
–  how the video illustrates student-centered learning 



In Conclusion 

•  Assessment can and should be a moment of learning.  

•  If you incorporate assessment for learning into your classroom practices: 

–  your	
  students	
  will	
  learn	
  more;	
  

–  understand	
  more	
  deeply;	
  and	
  

–  and	
  even	
  perform	
  beEer	
  and	
  more	
  crea@vely.	
  



Assessing Your Learning 
A bit of reflection 



Your Questions, Revisited 

•  Review the list of questions you generated during the first session of this series. 

•  Which ones have been addressed, and what do you know now? 

•  Which ones have not been addressed, and how can you continue to seek answers? 
–  Turn and talk with a neighbor. 



Your Questions, Revisited 

•  What do you now know about formative assessment that you may not have 

known earlier? 

•  How has your perspective around formative assessment changed?  

•  Which formative assessment strategies could you implement in your class? 

•  How could you keep track of your students’ progress and the success of your 

“experiment?” 



Your Personal Understanding Goals 

•  Please look at the understanding goal you wrote for yourself during the 

first session. 

•  Have you met that goal? 

–  If	
  so,	
  what	
  helped?	
  

–  If	
  not,	
  what	
  could	
  help?	
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Understanding Goals 

To understand: 

•  the value of working formative assessment into your current teaching practices 
•  why it’s worth it 
•  how other teachers have done it 



Take a Moment to Reflect 

•  What challenges do you anticipate facing when you start to use formative 
assessment in your classroom? 

•  What resources are available to you while you face those challenges? 



Applications to Your Practice 

•  Identify specific formative assessment strategies that you will try, and how you 
will try them. 


